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Welcome to Featherstone Primary Schqa proud and vibranValuesbasedschool
in the heart of Erdington. Thank you for taking an interest in our school.

=~ s oA oA ~

This is thel/ dzZNINRA Odzt dzy Rh @ SINDAE HS al ydz2 £t Q I R2C
and presents all elements that make up the excellent practice at our school: from our
vision and our aims, to our curriculum, planning and assessment and even the
content/set up of our learning. We are vepyoud of what we stand for, offer and give

our children every day.

This Curriculon Overviewand Practice Manual is aimed at all stakeholders who have
an interest in our school: parents, staff, new staff, visitors and inspectors as it guides
you through tke makeup of our brilliant school.

Please do come and see us in action to see the content of these pages in practice, or,
refer to the various, specific policies for more detail.

E. Gaibee.

Headeacher, Featherstone Primary School.
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Vision:

Featherstone Primary School aspires to equip every child with the skills they need for
lifelong learning by developing confident, ambitious learners, who take ownership of
their learning and are proud of their achievements as they grow.

Mission:

At Featherstone Primary School, we believe that learning should be exciting,
purposeful and challengin@ur school aims to inspire and prepare every child to have
high expectations of themselves and others. We will achieve this through providing a
creative and challenging curriculum which motivates and encourages all children to
reach theirfull potential. This will be balanced with personal choice, sport and
creativity so that each can flourish within a safe, but challenging framework designed
to specificaly fit their needs. We will prepare our children to encounter opportunities
with resilience, perseverance and sddtermination and encourage them to grow and
become responsible independent learners. We will work closely with the children,
their families ad the local community, fostering positive supportive relationships to
benefit all pupils of the school. We are very determined for all our pupils and believe
that our emphasis on high quality teaching is a key feature of our success.

Aims:

1 To aim for eals child to achieve their full potential in all areas of the curriculum, so
that they are equipped and prepared for their Secondary transition.

1 To provide a curriculum that is designed to excite and motivate children with a
range of topics and projects thare of interest to them and to whictiney can fully
contribute so that their learning is engaging, interactive and challenging.

1 To create a positive, safe learning environment and to endeavour to develop the
whole child, meeting individual needs whereffefences are recognised,
celebrated and appreciated.

1 Toencouragepupils to be responsiblBritish citizens fothe future who can
actively contribute to a diverse society.

f ¢2 adzZJ}R2 NI SI OK ©Odng soRMatitheyscedtalKiopenly abbut ¢ S f
their feelings with confidence.

1 To equipchildrento evaluateand assess, to take risks and to make positive choices
as part of their learning.

1 To promote lifelong learning to all, through high quality professional development
for all staff and by developing learning culture throughout the school.



1 To include all members of the school communjtypils, parents, governoiand
staff, in the process of development not only of themselves but also of the school
itself.

CSIFOKSNEG2Y STrachersdzM v a8 ¥ dzd ! dziz2y2Ye Q

We believethat teacher autonomy is extremely important within the teaching
profession.Our teaching philosophy is th&igh levels of teacher autonomy, when
underpinned by rigouthave many advantages, including, but not limited to:

1 High teacher perceptions of sedfificacy (leading to motivation, setfsteem,
betterment of practice and ultimately, retention).

1 Creative lessons that foster challenging and purposeful learning.

Meaningful and purposeful links being made across the cutnmgul

1 Better outcomes for pupils from a broad and balanced curriculum that stimulates,
enthuses, engages and excites.

=

We do notadvocae that class teachers should be given the National Curriculum and
just run with itwithout supervisionOurphilosophy forteaching and learning is based
on WwA 32 NP dza Thidzive ifefleved @ Qhe fine balance between two
interpretations of how the National Curriculum should be implemented:

Leaders and Leaders and

managers tell managers let
teachers what to teachers teach the
teach, when, how curriculum when

and what the they want, howthey
outcomes must be want and outcomes

Rigorous Autonomy are not prescribed

We truly believe thatRigorous Autonomys the best practice. This is where leaders
and managrs lead and manage their subjects and areas of responsibititythe rest

of the teaching staff. Changes are discussed, debated and thought threitiglhe
staff so that everyone is a part of this process.

Subjects are organised into carefulhoughtout knowledges, concepts and skills with
no direct prescription of when to teach, how to teach and what they outcomes must
be (apart from outcomes must be high quality). Crosgicular organisation is
encouraged and fostered. There are no formal weghlgnning trawls; instead,



planning is checked on a hadfrmly basis before the next set of teaching begins and
helpful, kind and specifieedforwardis given to check that the rigour of the subjects
is upheld.

Learning walks or lesson observations dbta&e place; instead, coaching lesson visits
followed up with time to discuss lesson rationale and pedagogy is given. Crucially, this
is not in the form of feedback. Rather, it is mutualgrivedfeedforwardthat nurtures

rigour within teaching practice.

Less experienced subject leaders are also coached on how to lead and manage their
areas of responsibility. This coaching empowers the new leader to take more and more
ownership of their own subjects and they are encouraged to impart their own rigorous
vison on the subject.

In summaryWw A 3 2 NP dza is Inatzon® ¥ ghoBaphy; it is an ethos that must
begin with the Senior Leadership Team, cascaded to the Middle Managers, and,
through a process and journey, must be embraced/bought into by the reshef t
0SFOKAY3 ail FTRigodusAutonomgs2 jodriey té gkt ¢urriculum,
great teaching and great outcomes for, athich will now be discussed.

Ourintent:]1 2 g A& CSIUOGKSNBRGO2YSQA [/ dzNNR Odz dzYy

Featherstone Primary School deligean ambitious,fun, relevant, stimulating and
challenging curriculum for each and every child that attends our school. Our
curriculum is organised intthree main areas of learning to ensure that we provide
children with all of the statutory requirementsaet out by The National Curriculum
(2014) as well as tailoring our curriculum to ensure that it is personalised and very
well-suited to the needs of the children in our schambntext Our curriculum
organisation is:

Healthy Mind, Healthy Body
RE, PSHEHSE, Values, Equality ag
Diversity Curriculum
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Our aim is to ensure that every pupil who enters our school leavéise end of Key

Stage Two (KS2) at the Age Related Expectation (ARE) for all subjects within The
National Curriculum demonstrating deep knowledge, skillsritical thinkingand
understanding Furthermore, we wantto ensure that our children develop into
aspirational, successful young people with a deep understanding of our eleven Core
Values to be safe in the knowledge that they are confident,-veeihded people who

are ready for secondary educatiamd later life

[ Knowledge Skills, Critical Thimlg, Understanding ]

L

[ RespectDiversity FriendlinessHonesty Selfdiscipline Trust Cooperation, ]

Patience Selibelief, Courtesy Aspiration

We do not have a knowledggased curriculum at Featherstone; neither do we have a
skillsbasedcurriculum. At Featherstone Primary School, we have a curriculum that is
proportionately balanced between knowledge and skills, whereby the skill
development is placed firmly within the context of knowledge acquisijomhere
possible and appropriate, w&o not learn new knowledge for its own sake. Relevant,
purposeful knowledge is learnt through challenging,-ageropriate skillsA balance

of knowledge and skills nurtures our children into critical thinkers with enquiring
minds.

Curriculum and subjeceaders have firmly placed the skills (as stated in the National
Curriculum) at the core of theicongTerm Planning to ensure that these skills are
taught and developed within the knowledgend subjectspecific content When
planning, teachers can cleardge the skills that can be promoted in which subjects
and the spread across Key Stages One and Two.

Teachers then havdligorous Autonomy to combine the skills and knowledge
together, resulting in solid (ARE) understanding and critical thinking across the



different subjectsClass teachers use thengTermPlanning to build on previous year
groups ensuringthat skills are introduced from the earliest age and progressed
throughout the years whilst the children are at Featherstdoearning is organised so
that children know morgcan do moreand remember more.

Skills Overview: The tabbelowsummarises the main skills that are taught and honed
within individual subjects in our curriculum. Whilst not exhaustive by any means and
notto beinterpretedasI®8 NI € ol a AyX I OSNIIAYy &aiAfft
the table demonstrates the wide range of skillghin and across each subject.

Art and Design Computing Design and Technology
Developing ideas Computational thinking | Designing
Painting Fundamental use of Making
Collage technology Evaluating
Sculpture E-Safety
Drawing
Printing
Textiles
Digital media
Evaluaton
Geography Healthy Mind, Healthy History
Geographical enquiry Body (HMHB) Chronology
Using maps Reflection Similarity, difference and
Constructing maps Enquiry significance
Fieldwork Expression Causs, events and
Application consequence
Empathy Historicallnterpretation
HistoricalEnquiry
Music Physical Education Science
Singing Strikingand fielding Planning a scientific
Composing Net and wall investigation
Appraising Invasion Working with data
Performance Athletics Evaluation of a scientific
Evaluation Gymnastics investigation
Dance
Swimming
Sportsmanship
Evaluation

A
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In line with the 2014 National Curriculum expectations, we offeambitious,broad

YR o0FfFyOSR OdzNNAOdzf dzY GKFG LINRPY2GSa Lz
development and prepares them for the opportunities, respongiedi and
SELISNASYyOSa 2F tF0GSN) tAFSd / KAfRNByQa f
Curriculum develops the essential knowledge that they will need to be educated
citizens.

As part of The National Curriculum, children attend lessons in English,sNaiih
Science (Core subjects) and Art and Design, Computing, Design and Technology,
GeographyHealthy Mind/Healthy Body (incorporating PSHE, RESEValues and
Equality and Diversit€urriculun), History,LanguagesMusic and Physical Education.

Teaches atFeatherstone Primary School organise these National Curriculum subjects
into high-quality, meaningful learning experiences within a topic or unit of work. These
learning journeys combine wedlhked subject matter into purposeful themes so that
the dhildren benefit from their learning to the greatest possible impact: not only are
children engaging in higlguality learning, it isstructured in a way to inspire and
enthuse the learnerg no learning is for its own sake.

Here is a summary of the plangjtior learning process:

The National Curriculum stipulates subject content into Key Stageific
learning objectives and outcomes
Featherstone subject leadecategorisghe Key Stagspecific learning
objectives and outcomes into year groupsng term planningexcluding
Core subjectsp ensure maximum progression kfiowledge, skills,
abilities and understanding in their subject
Teachers receive all of their year gresipecific learning objectives and
plan fun, relevant, stimulating and alkenging learning journeys from
these which result in excitingutcomes(So What? or Big Idea)
Children progresm their knowledge, skills, abilities and understandin
across subjectghey enjoy school!

Crosscurricular learning is a priority d&eatherstone Primary School because when
learning is grouped into welinked themes, it has many advantages:

1 There are more opportunities for genuine use and application of knowledge, skills
and outcomes.
1 Purpose, relevance and meaning are actively pr@do
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1 The unit has more rigour as organisation is harnessed; in turn, this promotes
greater inlesson challenge.

1 The outcomes and impacts are more stimulating and varied.

1 Increases parental engagement who can see clearly what they children are
learning.

1 Itis more fun!

Of course, if there is some learning that needs to be taught standalone, then this
happens. Learning is only linked in a crosgicular fashion if it is purposeful.

CSI G KSNA (2 VY STHe NatidaslNChradeimdPdrt 11: Outcomes and
Cultural Capital

Class Teachers plan units of work and topics that result in one of two outcome terms:
So What? or Big Idea. While these two outcomes are very similar inasmuch as they
promote rigour and meaning to the unit, they are different in terms dfaivthe
children are actively working towards throughout a learning journey.

¢KS GSN¥3I W{2 2Htisiadded ahthe enhd ofjad#Stémetie? fgt a (i

unit of work.Throughout the unit, children actively work towards a tangible outcome
that: invents, creates, presents, performs, improves or solves sometfihg. So

What? question gives explicit purpose, meaning and relevance to the unit as well as
keeping it focused towards a relifie, exciting outcomeTo begin with, teachers plant

the So Wht? outcomeon the childrenn early lessons and get the children-board
howeveZ (1 KS int&réstdyng N@&amay takbe unitin new directionsThese
outcomes are the newest and most recent additions to our curriculum and so, as
teachers becomenore skilled at this, children will be encouraged and facilitated to
O2YS dzZlJ g AGK GKS WwW{2 2KIGKQ GKSYaSt gSao

hy GKS 2 0KS NJ iKdstatBrzent that #an heProvedds disProyed, it is

a very operended question that is exploratory with nae definitive answer.A Big
Ideais a transferable idea that spreads throughout the time and subjects of the unit.
Personal, transferable skills are firmly embedded throughout the unit.

¢ KNRdzZaK2dzi (GKS O2dzNES 2F | OKlpdrtRigate inS RdzO | 1
a rangeof So What? and Big Idea outcomes. We believe that the structure of these
dzyAla FyR GKS 2dzi02YSa ( kaitwral &pitd Skichtve/ I3 Sy R S
believe:
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A Must be transferred over and between different contexts, which is why each unit
has a new and different outcome, with a range of So WhatsfBig ldeas.

A Forms over time, which is why each unit is developmental and builds upon the last.

A Are the skills, knovedges, values and attitudes that are associated with the
context, which is why each unit is based on the needs of the children and the local
context.

A Isthe currency to succeed in life, which is why meaning, relevance and purpose is
at the core of our curculum design.

CSI i KSNA I 2y & Tha FeatdeNide Erdathai@it Programme

At Featherstone Primary School, we do not just want children to succeed academically;

S 6lylG G2 06dAfR YR Y2dZ R WiKS 6K2fS OKA
many differing talents and abilities; we, therefore, fostarowledge, skills, abilities

and understanding development in many nstatutory but highly important areas. In
20KSNJ 62NRazx 2dzNJ W9 y NAmade yrémyiseor quikEn@éydhat Y S Q A
children at Featherstone witlot just be skilled in curriculum subjects.

We¢KS CSFOUKSNRUOU2YS 9y NR OKME guil delivaypd NleY Y S Q
National Curriculum and offers Featherstone childneniltiple experiences. This
enrichment programme is a promise to: improve, enhance, develop and deepen our

f SINYSNEQ ¢2NIR dzy RSNRAGIYRAY3ID ! yRSNI |
guaranteed to undertake a wide range of experiences from Reception toShethat

meet the objective we have set ourselveto enrich their world understandindSee

below).



Performan | Parent WOW Current affairs Traditions and SMSisits Visitors Special Values Featherstone Making the Community Links
ces event Planned Day | Preparing for events Projects SMSC | ChampiorAward most of our Giving back Benefitting
events to our and Scheme school and
day | aspirational Safety grounds
future
Nativity Bed Royal Family Reception Mothering Farm ¢ SRR& 1/7 Wood Mud kitchen | Local Charity | Birmingham
time vdsSSSyQz Graduation: Sunday Picnic 15 hours of Skills Museum and
stories Birthday/ What | want RE visit @ 5 & Values, Physical Art Gallery
Jubilee/ for Year 1 and Christianity | & a and/or
Prince Beyond! - church 53 £ Volunteering
George, etc. 3 2
Showcase | Dance/ World Book Global Ck G4 KSN Library E Dance project E 2/7 Tin Garden Shoe box Birmingham
of Music Day Warming Day b = 16 hours of Skills & | flowers and appeal Library
curriculum RE visit & b Values, Physical outdoor
Q Christianity ; g g and/or Volunteering | wildlife
Art/ Important & Reduce, Re Bonfire Theatre = 4] Story Tellers/ | @ & 3/7 Copper Garden food | National Sutton Park
DT/ dates/ 8 use, Recycle | night § g Poetry/ e '?).) 18 hours of SK8 & Charity
Music = anniversaries,| £ in the local RE visit ‘g %) Musical g < Values, Physical Grow you veg
o | etc. g area (Part 1) < | Islam o = instruments ‘% & and/or Volunteering | in the
o o i e | o > 9 allotments /
£ s 5 f_-; g £3 fruit trees g
Festival of | History | g | Sport = De- Diwali ‘Q City o % Performing : 8 4/7 Bronze Den building | International | Symphony 2
cultures/ & | World cup/ *g) forestation w | attraction -‘% o on stage g0 24 hours of Skills & | Forest school | Charity Hall %
music 2 | Olympics/six | £ = - | ®© % % Values, Physical activities <
. - . © c .. 3] 1] .
festival = | nations, S 2 RE visit =5 50 and/or Volunteering g
2 | Wimbledon, | 2 ~. | Hinduism o | 2 °g "
2 | etc. g S R § 25 9
Writing _g Important g Reduce, Re | Shrove % Residential | § é S | Weare g g 5/7 Silver Orienteering | Residential Midlands Art | ‘&
» | dates/ §' use, Recycle | Tuesday/ % | 1 night ; ‘g § | writers- 5 DC', 32 hours 6 Skills & Care Home Centre =
“E’ anniversaries,| = Part 2: Easter % e | .% create book £ .8 Values, Physical visit 8
8 | etc. 2 Human . | REvisit § § = 2 g and/or Volunteering é
a 2 Impact in the I | Sikhism S| S| 2g 5
o 2 UK g & | 2| ¢ 50 Z
Science % Awards Oscars, | g Conservation | Eid g National ; § 2 | Science/ 2, 1 6/7 Gold Dreamy Help for Jaguar 2
o | Brits, BAFTA, | § and animal © | Trust/ @ | © | @ | Technology/ | 8 E 40 hours of Skills & | Hollow Hemes Landrover g
&) M1V Music g hunting / & | English o | & | x | computing Q¢ | Values, Physical =)
@ Evgséﬂz‘ xzrbel s poaching oE.» Heritage 2 = % incl. Science % %_ and/or Volunteering Z%
% Prize, Nobel E £ o g i>)~ z sleepover! e E_
S | Peace prize. o ¢ | RE sl = S| g 53 g
- 2 S i _| 4 [Buddhism | 3 5 5 =N g
[ SI @S| Acting/ | & | National/ = Transitionto | { U DS?2 g Residential 2 = | & | Business = > 717 Platinum School Comic / University <
assembly | drama '§ international = Secondary Day % | 2nights c | > 9 | Enterprise 5 1) 50 hours of Skills & | improvement | Sports Relief | visit 2
o | Politics, e.g. | & School & My | (23¢Aprilc | £ | RE visit S| 2|5 S & | values, Physical (Spring 2) (Birmingham, | &
D | elections - Future Sum 1) O | Judaism = O = & = and/or Volunteering Aston, BCU). =
WholeSchoold Y NA OKYSy i t NPINI YYSY W¢KS CSIHGKSNBGO2YS tNRPYAASQO (2 AYLINROSS
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The Featherstone Enrichment Programme is ebddtred and so in many ways, child
led. Thechildren get the most excited gbdzli F&athérStone Championship Award
Schem&which ispart of our enrichment curriculumecause the Champion Award
Schemeinspires, enthuses and motivates children to work towards alsedlfyet
structured programme of events in seven stages: childv@dertake volunteering,
skills and physical activities to work towards completing a personafisegramme
whichculminates in the final award that they are striving fdPlatinum.

Below is a summary of the requirements needed to fulfil the seven stadelhe
Featherstone Championship Award Scheme. Children take part in the activities of their
choosing on & hursdayafternoon (replaing the old-style Golden Time system) but
then may, depending on which stage of the award they are working towards, toeed
complete additional hours outside of the school dayth the support from parents

MKT 222R HKT CAY okT / 2LIJIS
KZ2d2NER £ 2 € dzy| m&K2dzNR 2F £2my K2 dzZNAR 2 ¥ (=
{1Atfa 2MRt KE{{AEEta YR | FyR £t dSa
nNKT . NRYI pKT {Af @9 ckT D2fR
HIK2dzNR 2F 20K 2dzNR 2F £2fn/K2dzZNR 2T+ +2¢
{1Afta YR | | yR +IfdsSa FyR +I f dzSa

TKT t€FGAyYydzy
p/AK2dzZNE 2F +x2fdzy i SSNAy3A> {1 Affa

During the Enrichment Programme, children will gain a very wide range of skills
depending upon the route that they take to complete the programme; ultimately, no
two routes will be the same because tweo children (and their interests) are the same.
Depending on which groups and activities they complete will dictate the types of skills
gained. Typically, skills such r@silience,co-operation, communication, ristaking,
motivation, leadership and ptdem-solving will be enhanced but more niche skills
could also be increased depending upon which activities children undertake.

The activities themselves vary greatly also.the past we have offered enriching
experiences such dge skills,charity wok, sewing,orienteering, outdoor survival
skills, game making, photography, baking, card making, drama, wildlife food making,
sketching, computingashion,music,singing and gardening although these offers will
change as children progress through theards.



;Q Q contents and outcomes into year groups and then
F /ﬂ/ specific monthglong term planning)o ensure

healthy 4+ healthy = happy OKAf RNByQa YSyidlrft FyR S

body
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We are very firm in our belief that our Enrichment Programme, specifically the

I KFEYLA2Y ' g1 NR { ORSYOS>( 2A a2 dyNad GO dENNW O A dzY' T
embedded within the three main parts of our curriculum intent (see diagram, p.6). By
investy 3 GAYS YR (K2dzZ3K{GdFdzZ LA FYYyAy3d Ayd?2
and understanding of National Curriculum content is enhanced through skills and
opportunities that go above and beyond their entitlement. This is only fair and right

for our children.

If you want to hear it for yourselves, just ask our childrévhat do you think of
Enrichment?!

CSI G KSNEI 2y & Baalthy Mirk NkafihyzB odixy”

Whilst learning is happening to ensure that every chibievesAREandil KS OKA f RNEB
curriculum is enriched with experiences to deepen their world understanding, we
promote healthy living through the final strand of our curriculum, Healthy Mind,
Healthy Body (HMHB).

HMHB is formed from the statutory religious dispositiorigshe Birmingham Agreed
Syllabus, a relevant, tailonade PSHE schem@s well as RHE} and lesson
objectives/outcomes to promote an equal and divers¢hos all of which are
underpinned byour eleven Core Values. These values are the themes in Collective
Worship.

HMHB may have a separate, weekly timetable slot to give mental health and wellbeing
the time that it warrants however, the philosophy of the HMHB curriculum can be
seen and felt in and out of lessons across school. Our eleven values permeat# into
of our interactions so thathaldren can develop a solid morabre.

The format of the delivery of the HMHB content is once again, a matter for the
S OKSNAR (2 O2yaARSNIIFa ¢S oS hdySlidetentd KI G
cohort by cohort

CSIFIUKSNAG2YS &adzoeSOu f§

mind life

and maintained
Teachers receive all of their year gresipecific
learning objectives and outcomes and plan fun,
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relevant, stimulating and challenging lessons from
these
/| KAt RNByQa YSydart FyR S
and maintained

Greater detail about HMHB aralr eleven Core Values can be found later on in the
manual.

The following pages show the long term planning for Yeay$ for the 2@1 ¢ 2022
academic year. Partscl3 of the aforementioned curriculum structure can clearly be
seenintheda A3y 2F GKS 6K2ftS &SI NNRa OdzNNA Odz dzy
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Autumn Term 1

Autumn Term 2

Spring Term 1

Spring Term 2

Summer Term 1

Summer Term 2

I will be 5 So What?
(All About Me)

Big IdeaWe need foodo
live but what food is good
for me? (Food)

Big IdeaWe can travel all
over the world, but what
can we use? (Transport)

Big IdeaCows and tigers
are animals, so why
R2y Qi GA3S

farm? (Animals)

Plants are really important,
so what? (Plants and
flowers)

| have changed so much th
past year, so what?
(Transitions)

Understanding

Getting to know our

RE Diwali

RE Chinese New Year

Mothering Sunday

RE Eid

CriKSNRa 51 &

the World teachers and other staf| Christmas RE Easter People who help us
People and Hannuka
Communities
Understanding| Getting to know our Where does food come Comparing different types Animals on the farm How to plantsggrow? Transitions into Year One
the World school from? of transport Comparing different What do they need?
The World Our senses Food tasting Journeys animals The different parts of a
flower

Healthy Mind, | Sept:The Valuef Nov: The Valuef Jan:The Value of Self Feb:Finish the Value of | Apr: The Value of Patience | Jun:The Value of Courtesy
Healthy Body | Respect Friendliness discipline Trust May: The Value of Self Jul: The Value of Aspiration

Oct: The Value of Dec:The Value of Honesty Feb:Begin the Value of | Mar: The Value of Go belief

Diversity Trust operation
Expressive Art| Music Express Music Express Music Express Music Express Music Express Exploring the names and
andDesign Special Peopldello Moving PatternsCake for | Moving PatternsBicycle | Working World Farm Working World Caterpillar | sounds of instruments
Music tea counting time
Expressive Art| Painting seHportraits. Using food for art Designing and making a | Using a variety of media| Still life drawingavaseof |ClF 6 KSNQ& 51 &
and Design Designing and making vehicle and materials flowers/ bow! of fruit Self portraits

puppets.

independently

aziKSNna 51 @&

Understanding

Technology around us

e-safety

Exploring iPad apps

Using programmable

Using cameras to documen

Exploring laptop computers

the World toys own work/learning
Technology
Physical Getting changed into P| Fundamental movement | Gymnastics Dance Multi skills Athletics/ team games

Development

kits

skills

Selfcare

Healthy and unhealthy
food
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Autumn Term 1

Painting

Drawing

Using thick and thin brushes
Colour mixing

Selfportraits

Sculpture and painting: Clay snowme

Autumn Term 2

Weaving with recycled materials

Spring Term 1

Spring Term 2

Collageusing natural materials

Summer Term 1

Vincent Van Gogh
Line and tone
Painting

Collaging
Developing ideas in Art

Summer Term 2

Paul Klee
Shape collage

Digital media

Colour neatly following the lines

Logging on and off
Esafety

Cooking and nutritionDesigning,
making and evaluating healthy
smoothies

Sept:The Value of Respect
Oct: The Value of Diversity
Equality and diversity:

To know that it is okay to play with
boys and girls.

To understand we share the world
with different people.

To recognise that people are differen

ages.

Personal history: Change and
advancement concept

Simple algorithms: Beebots
Esafety:Understanding technology

Nov: The Value of Friendliness
Dec:The Value of Honesty
Christianity

Equality and diversity: To like the way,
am.

Esafety: Understanding technology

Word programme: Typing key words

Making Gruffalo masks
Leaf printing

Making a map of the school grounds
Geographical enquiry

Locating countries and oceans in and|
around the UK.

Place knowledge

Describing weather patterns
Geographical enquiry

Global warming

Aerial photographs

Human and physical key words

Jan:The Value of Setlfiscipline
Feb:Begin the Value of Trust

Feb:Finish the Value of Trust
Mar: The Value of Goperation

Photography nature using Ipads
Esafety

WORD programme: Type a letter
Paint programme: Shape castles
E-safety

Designing and making a junk model
castle

Flags and Map of United Kingdom
Place knowledge

Apr: The Value of Patience
May: The Value of Selfelief
Islam

Equality and diversity: To know that
our bodies work in different ways.

Jun:The Value of Courtesy
Jul:The Value of Aspiration

Significant people
Queen Elizabeth
Classifyingastles
Labelling castles

Greetings Name and age Colours Days of the week Transport Animals
Family Numbers to 10 Weather Food School
Singing Beat: Snowmen beats Rhythm Simple chants Singing Evaluating a piece of music
Simple composition Simplecomposition Percussion
Listen to a recorded beat Loud and quiet Unrtuned instruments
Listen to a recorded piece of music
Evaluate
Fundamental movements Dance: Moving toys Gymnastics Ball skills Ball skills Dance
Animals including humans: Body part{ Everyday Materials (Classifying, Weather: (reporting, identifying, Trees Scientific skills: Planning, observing,
Senses naming, observing, concluding) comparing, planning investigation) Plants recording, concluding
Whole class question Animals: Sorting,lassifying, Flowers Writing a conclusion
Observing describing. Collect data in a tally and discuss
Discussion based conclusion Seasonal changes findings Everyday materials
Plants
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Featherstone Primary School Year Two Curriculum M2@21 ¢ 2022
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Autumn Term 1

Colours of the foresColour
mixing (including colour
wheels) and leaf printing.

Autumn Term 2

Artist focus: Dave Chihuly
Sculptures made from
recycled materials
Observational drawing and
shading

Spring Term 1

Using pastels

Spring Term 2

Textiles

Patterns, printing and tie dye

Summer Term 1

Collage
Rainbows

E safefy; Jessie and friends 1

Algorithmsg turtle logo
E-safety¢ Jessie and friends 2

E safety Jessie and friends 3

Codingg Scratch/Tynker
E safety PowerPoint

Nursery Rhymes
Pulley systems and winding

mechanisms.

Making kites from plastic

Food Technology
Bread baking.

Coastal landscapes and map|

Comparing places
Capital cities (London and

Comparing places
A village imAfrica

E safety PowerPoint

Summer Term 2

Clay work
Rangolclay tiles

Food Technology
Making Curry

Sept:The Value of Respect
Oct: The Value of Diversity

Paris)
Nov: The Value of Jan:The Value of Self Feb:Finish the Value of Trust|
Friendliness discipline Mar: The Value of Go

Dec:The Value of Honesty

Feb:Begin the Value of Trust

operation

Bonfire night

The Great Fire on London

Comparing places
A village in India

Apr: The Value of Patience
May: The Value of Sebelief

NHS
Florence Nightingale
Mary Seacole

Weather

Introductions and greetings | Colours Time Animals

All About me My family school

Music to match stories Tuned instrument&Recorders | Singing Drumming
Nursery rhymes and trad Songs from history Singing

tales. Recorders Call and response

Recorders

Jun:The Value of Courtesy
Jul:The Value of Aspiration

Transport
Food

Sport: Gymnastics.

Sport: Multiskills (ball skills

and movement)

Plants

Everyday Materials

Sport: Multiskills (ball skills
and movement)

Dance

Music from other cultures

Sport: Multiskills

Living things and their
habitats
Food chains

Animals including humans

Sport: Athletics
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Featherstone Primary School Year Three Curriculum V221 ¢ 2022

Autumn Term 1 Autumn Term 2 Summer Term 1 Summer Term 2

Spring Term 1 Spring Term 2

Sculpture Mosaic and Collage Print Brush Techniques
Textiles Colour Mixing

E safety E Safety
Sequencing, Selecting and
repetition (PP)

Pencil grades to show line,
tone, texture
E Safety Digital Media

Understand computer
networks.

E Safety

Healthy diet/ Hygiene/
cooking. Nutrition

E Safety

Strengthen, stiffen, reinforce
Measure, mark out, score cut
and assemble

Locational knowledge N + S | Climate zones, biomes and | Locate World Countries Locate world Countries,
America vegetation belts (Europe focus) (Europe), Construct Maps,
Place knowledge: N. Americg Construct maps Maps, atlas, globes, NESW
(New York) Compare to Types of settlement and land| (ltaly)

London Maps, atlas, globes use

Logical reasoning, Simple
algorithms, write
programmes

Sept:The Value of Respect | Nov: The Value of Jan:The Value of Self Feb:Finish the Value of Trust| Apr: The Value of Patience | Jun:The Value of Courtesy
Oct: The Value of Diversity | Friendliness discipline Mar: The Value of Go May: The Value of Sebelief | Jul:The Value of Aspiration
Dec:The Value of Honesty Feb:Begin the Value of Trust| operation RE: Sikhism
RE: Hinduism
Family Greetings School Time Colour Animals
About Me Numbers Weather Transport Daily Routines

Singing Indian Tabla Saamba
Tag Rugby Dance Bollywood Swimming Badminton Rounders
Gymnastics
Animals Inc Humans Light Plants Rocks Forces and Magnets
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Featherstone Primary School Year Four Curriculum NP1 ¢ 2022

Spring Term 1 Summer Term 1 Summer Term 2

Spring Term 2

Autumn Term 1 Autumn Term 2

Textiles (weaving and colour Sketch in the style of Using precision and overlapping| Printing and sculpting replica
fabrics) and digital media. Archimboldo and evaluate his in creating collages. Greek pottery.
and our own art work.

Water colour painting of sea life
creatures and printing.

How tosafely and efficiently use
search technologies. Understand
that not all information on
internet is reliable.

Design, make (by measuring and
cutting) and evaluate recycled
plastic sculptures.

Work with algorithms and
variables to create a quiz or gam|
linked to the Ancient Greeks.

Study a healthy/varied diet and
design, make (by peeling, slicing
grating and mixing) and evaluate
a meal based on this.
Describe the negative impacts Counties of the UK and locating Compare Greece to the UK by
humans are having on the these by using the 8 points of a comparing their human and
environment through their use of compass. physical features. Explain and
plastic. give reasons for any differences.
Use maps and atlases to locate
places.

Use and evaluate geographical
evidence.

Sept:The Value of Respect
Oct: The Value of Diversity

Greetings and Introductions
About Me

Use electrical systems in
products.

Jan:The Value of Seffiscipline
Feb:Begin the Value of Trust
We will delve into The Saxons,
Scots and Vikings.

Colours, Numbers and Animals

Apr: The Value of Patience Jun:The Value of Courtesy
May: The Value of Selielief Jul:The Value of Aspiration
The Ancient Greeks

Nov: The Value of Friendliness
Dec:The Value of Honesty

My Family

Feb:Finish the Value of Trust
Mar: The Value of Goperation
Time and Food

Transport and Weather School andaily Routines

Learn staff and musical notation.
Sing in a round and quartet by
considering

pitch, rhythm and texture.
Compose and evaluate our own
music.

Invasion Games: Football Dance

Striking and Fielding: Cricket Net and Wall Games: Tennis | Athletics

Explore how the digestive systen Compare and group materials Creating and testing electrical
works. according to whether they are a | circuits. Conducting inquiries intg
Study animal food chains and solid, liquid or gas. Observe which materials are electrical
make links to the type of teeth changes in states and link this to] conductors and insulators.
animals have. The Water Cycle

Study different living things and | Identify how sounds are made

their habitats and construct and draw patterns between the
classification keys based on this| object, its pitch, volume and ho
much it vibrates.
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Featherstone Primary School Year Five Curriculum N2l ¢ 2022

Autumn Term 1 Autumn Term 2 Summer Term 1 Summer Term 2

Spring Term 1

Spring Term 2

Making clay sculptures Drawing (focusing on reflection,
shadows and direction of
sunlight)

Printing
Textiles
E-Safety

Creating a collage (linked to Drawing (focusing on perspectivg Digital media
Mayans) shadows and reflection)

ESafety
Exploring algorithms: design,
write and debug programs

E-Safety E-Safety E-Safety
Using technology: combine and
use software (movies)

Understanding technology: fake
news and evaluating bias

Strengtheningstiffening and
reinforcing structures by creating
a wooden box with hinges

Cooking and nutrition (through Mechanical systems
al@lyQa AYLRNIZ

Locational knowledge Human andbhysical geography
Geographical skills and fieldwork Place, constructing maps and
Geographical enquiry geographical enquiry

Sept:The Value of Respect Nov: The Value of Friendliness | Jan:The Value of Seffiscipline Feb:Finish the Value of Trust Apr: The Value of Patience Jun:The Value of Courtesy
Oct: The Value of Diversity Dec:The Value of Honesty Feb:Begin the Value of Trust Mar: The Value of Goperation May: The Value of Selfelief Jul:The Value of Aspiration
Buddhism Choices (Stolen Lives) Choices (Stolen Lives) Judaism Judaism

NonEuropean study (Mayans) _I Beyond 1066 (Victorians)

Greetings and introductions About Me Daily routines Animals Time Transport

Colours My Family School Numbers 6100 Food Consolidation from the year
Numbers 6100 Numbers 6100 Numbers 6100 Numbers 6100
Understanding staff and
notations, particularly through
singing

Exploring pop and music from
movies

Performing and evaluating
Basketball Gymnastics Volleyball Dance

World War One

Improvise and compose (live at
Oscars)

Compose, appraising and
evaluate

Swimming Rounders
Athletics
Living things and their habitats | Properties and changes in Animals including humans Earth and space

materials Forces
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Featherstone Primary School Year Six Curriculum N2l ¢ 2022
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Sketching Fantastic

Autumn Term 1

Textiles

Sept:The Value of
Respect

Greetings and
introductions

Design, make
and evaluate
GCNBSR?2
vdzA f (G &¢

Oct: The Value
of Diversity

Famous black
figures and
events
Asking and
answering
gl NR SR
guestions

Autumn Term 2

Nov: The Value of Friendliness
Dec:The Value of Honesty
RE Christianity

My family
Colours

Spring Term 1

Modroc sculptures

Spring Term 2

E-Safety

Locational, human and physical

geography

Jan:The Value of Setfiscipline
Feb:Begin the Value of Trust
RE:Judaism

Feb:Finish the Value of Trust
Mar: The Value of Goperation

Dictatorships

Appreciating
black musicians|

Classical music

Singing
Keyboardscomposing,
appraising, performing and
evaluating

Invasion games
(Hockey)

Invasion games
(Basketball)

Light

Electricity

Striking and fielding (Cricket)

Numbers (1100)
Counting in hundreds to 1000

Net and wall games

Health and fitness
Athletics

Summer Term 1

Collage
Painting
Digital media

Summer Term 2

Printing

Using technology (combining
software)

E-Safety

Creating our own games using
algorithms

E Safety

Cooking and nutrition

Local Geography

Geographical skillssing maps
and field work
Constructing maps

Apr: The Value of Patience
May: The Value of Selfelief

Transport comparative
sentences
The weather

Animals including humans

Evolution and inheritance

Living things and their habitats

Animals comparative sentences|

Jun:The Value of Courtesy
Jul:The Value of Aspiration

Schook future ambitions
Daily routineg short diary entry

Production
Singing
Appraising
Performance

Dance and swimming
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The Early Years Foundation Stage (EYFS)

l'd CSFEGKSNRO2YS tNAYIFINE {OK22ft3z GKS 9, C{
formal schooling, whereby vital building blockslité and learning are laid ready for
Years One and upwards. We aim to give children the best possible start in life.

We recognise that young gtiren are not passive learner$iey enjoy participating in
WKFYR&a 2y Q2yQY Rl OHoANGAMIyAaSa ® ¢KSe | OUA@gSt e
development, by the choices they make, the interests they develop, the questions they
ask, the knowledge they seek, and their motivation to aabren competently.

/| KAt RNByQa OK2A0Sa& IyR AyidSNSedgeaskilsaiiB (KS
understandingby working and playing with other people, they are constantly learning
about themselves and their social and cultural worlds. Children build positive identities
through collaborative, caring relationships with other people, by managing and taking

N a Rading a $a xperiencing success, developing resilience, and developing
WY &30S NER2 Q2 NJ (WA Hyaiy EXY RS prlovisiBrK at Featherstone helps
children to develop positive dispositions which lay the foundations for becoming
lifelong successfuearners in KS1 and KS2.

The children have daily access to an indoor and outdoor environment that is set up in
discrete areas of learning with planned continuous provision across all seventeen
areas of learning.

Ensuring Maximum Progression for all, m=cially those with Special
Educational Needs and Disabilities

All children, especially thosditdren with special educational needs and disabilities
(SEND) are fully catered for at Featherstone Primary Schbokiwith the SEND Code
of Practice (201§ they do not receive a reduced curriculum though because w
acknowledge that it is the quality first teaching given by the teachedal| every day
that enables the childreg including those with SENto make maximum progress.
Therefore, teachers fguhe appropriate measures in place for this to happen to ensure
that, wherever feasible, no child is left behind.

Where we identify that, due to one or more factors, a child is falling bebmhay

need additional supportmeasures areuickly put in place to ensure that the child
catches up. These measures are individual and personal to the needs of that child at
that time and may be as small as altering an element of our classroom practice.
Assessment and monitoring is conducted-class to see the imma of the
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measurementWe ensure maximum progress for all by usihig flowchart of good
teaching practice in our daily pedagogy:

Ensuring Maximum Progression for All: A Flowchart of Good Teaching Practice ]

At Featherstone Primary School, we know Quality First Teaching (QFT) to be: well-thought pedagogical choices, differentiated
. learning, strategies to support all pupils’ learning in class, ongoing AfL and personalised learning.

[ Assess - Plan - Do - Review l

Pupils identified as having conceptual difficulties, SEND,
vocabulary/EAL needs, needing support to make connections,
benefitting from emotional support (i.e. confidence), absences or

[
e )
1:3 (maximum) for 8 - 12 mins

Stage Four in-class TA Support:
‘Five, Ten or Twenty Day Challenge.’ 1:1, high intensity, daily 8 -

12 mins, continual bursts of support lasting agreed number of
days. Daily challenges to be discussed with parents at Parents’
Evening.

\_ more general knowledge of the child. Yy,

7

( For pre-tutored children: after
the main lesson, does the child
L have an error/misconception?

S—— 1
CE) (oo )

Does the child have an
error/misconception?

Does the child still have the error/misconception?

| |

|
= ]

f
Stage Two Post-tutoring: )
s T U gD '“‘“‘:’:1“" b= ki Ly (T Seeck SEND suppodfrom Miss Beach (SENDCo) if: the child has
\. erever possible. J had three or more daily challenges (any length) in either English
. . Maths in one term. Consider the use of an English/Maths

[ Does the child still have the error/imisconception? l continuum tracker to lead to an ITP as advised. Parents informed

1 if an ITP is written that their child is now on the SEND register.

I No — Normal practice I T T
[ Does the child still have the erron‘misconcepticn?
Stage Three in-class Teacher Focus:
1:1 or small group work during the next lesson. — No Normal practice ]

Stage Six: Specialist Support.

As advised from Miss. Beach (SENDCo), if: post-tutoring, daily
challenges and ITPs have been ineffective, and if progress is not
made through the bands on the continuum, specialist support may
be sought.

N

[ Does the child still have the errorimisconception? ]

[ No — Normal practice ]

______ E——

Stage One: Purposeful, Planned Rtgoring

When thinking about their upcoming lessons, teachers identify esatmldren who

they believe may need some additional support in preparation for a lesson the next
day. In this instance, the TA works with the child(ren) for around ten minutes ard pre
tutors them on a very specific skill so they are more ready anskiled in advance.
Group sizes are very small (3 children maximum) for the biggest impact. Reasons for
pre-tutoring may include conceptual difficulties, SEND, vocabulary/EAL needs,
confidence support or absences.
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Stage Two: Postutoring

A child who requires pogttoring may OR may not haviead stage one support;

support may be given fromstagetwo.¥ | 0 SF OKSNXRA& | aasSaayvySyld
a recent error or misconception in an area of their learning, tlsa@ge twois

employed inthe form of high intensity, 1:tr 1:2 same day interventianThis support

last around ten minutes of an afternoon.

Stage Three: htlass Teacher Focus

Supportwill move tostage threethe following day if the error or misconception has
not been overcomeby stages 1 and/or 2. At stage 3, the teacher works with the
child(ren) the next day.

Stage Four: lrclass TA Support

Name:

[Focus/Gap:

Date

o
2
<

10 Day Daily Challenge

When or if it is clear that impact has not been seen by

Challenge the universal practices attages 1, 2 and,3hen a five,

ten or twenty day chbenge (left) is put into place for

stage 4in the form of high intensity, short bursts of

support lasting the agreed number of days.

In this instance, the child(ren) works with the TA for

©| o N[ o o | w| B 2

around ten minutes for five, ten or twenty school days

-
=)

in a row. Wth repeated, highly focused and

LISNB2Y |t AaSR AYUGSNBSYyGA2yS A0 Aa K2LISR
eradicated.

Stage Five: SEND Support

It may be appropriate for an Individual Target Plan (ITP) to be put into place eventually,

after all gagesso farhave been thoroughly tried and tested. An ITP assesses where a

child is currently at in their English and/or Mathematical learning and sets target(s)
GKFG TNB FLIWINPLNARAEFGS F2N) 0KS OKAf RQa RSQO
clear fom the previous stages. During the design and implementation of an ITP,
parents and the SENDCHWIi§s. H. Beaghbecome involved; parents to support at

home and the SENDCo to support and monitor in school.

The ITR, an exclusive means to ensure inclusnill be reviewedat leasthalf termly

and amended as appropriate. Whilst the child is on an ITP, they will be on our SEND
records. During an ITP, quality first teaching will still be taking place but the child may
receive additional support in and out tife classroom and main lessons.
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Stage Six: Specialist Support

At this point, it is hoped that the child will catch up due to the relevant and purposeful
practices put in place. If this does not happen, the SENDICloecome involved again

as we look at what the next best steps are for that child, this could be through
assessment and involvement from an external agency, for example Pupil and School
Support (PSS) service or Educational Psychology Service (ER&).i$fstill a limited
amount of progress an Education Health Care Plan (EHCP) may be discussed with
parents and the professionals involved.

Onoccasionr OKAf RQ&a NI DAppddsterSsyfram ardfibkilty{intab area
separate to their abilitgyo make progress and retain information and they may need
support from additional strategies or external agencies. This could be (but not
exclusively) due to Autism, a Speech, Language or Communication Need (SLCN), Visual
Impairment (VI), Hearing ImpairmefHI) or Physical disability. Where an external
agency is involved or additional support is in place, the child will appear on olir SEN
records to ensure that the support is monitored and adapted when required. In this
instance an EHCP may also be dised with parents if it is felt to be beneficial to the

child and the ability for them to access the most appropriate provision for their need.

Ultimately, Featherstone Primary School aims to ensure that every single child is fully
catered for regardlessf their age, gender, race, culture or ability. Where children do
fall behind, we are practive in our actions.

Curriculum Leadership

The Senr Leadership Team (Headteacher &eputy Headteacher SLT) lead on the
implementation of the curriculunmission and vision statement

Non-core subject leaders, responsible for individual subjects, monitor and lead on
their subjects and this managementalsooverseen by théeputy Headteacher.

Nathan DouglagDHT)¢ Curriculum Leademcl. HMHBand Educational Visits

Art & Design Computing Design & Technology
Charlotte Portman JohnPaul Silvester Ben Hunt
Geography Religious Education History

Hannah Cresswell

Sarah Dodd

Abigail Nicholls
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Languages Music Physical Education
Nathan Douglas Hannah Joiner Charlotte Hughes
(Maternity Leave)
Core Subject: Science Core Subject: English Core Subject: Maths
EYFS/KS1: Darren Gravel JohnPaul Silvester Laura Whitehouse
KS2: Nathan Douglas

Non-core subject leaders receive higHbcused andpersonalised CPD (from the
Headteacher and Deputy Headteacher) and training in order to learn how to become
excellent leaders in their subject.

Coaching

/ 2 OKAYy3 Aa G (GKS O2NB 2The He&dtedcKeSaH (1 2 ' S ¢
Deputy Headteacher work very closely with teaching staff to enhance their subject,
content and pedagogical knowledge to ensure that the implementation of the
curriculum firmly matches its intent.

Coaching visits to lessons are conductedularly and éedforward to teachers is
always aimed to improve and enhance their pedagogic practice of the curriculum.
Therefore coachingat Featherstone is always timely, purposeful, objective, free from
bias and based on a range of eviderites vay much ledoythe coachees and it is the
role of the coaches to facilitate good sessions.

Coachees are very much the engineers of their own development. Before the coaching
lesson visit, coachees discuss with their coaches (i) Where they think they #ne o
coaching continuum, (ii)What they are working on and (iii) What they would
specifically like to be coached against. Coaches then validate what the coaches tell
them. This is in complete contrast to the doteestyle of lesson observations and
learning walks.

Teachers are coached along a coaching continuum in order to become the best
practitioners that they possibly can. The continuum is split fii®@areas of expertise:

Competent Practitioner Competent
Highly Competent
Skilled Practitioner Skilled
Highly Skilled
Lead Practitioner
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Ultimately,CS I § KS N& (i 2 y S Qslipp@igiite @howiggd S G K2 &

1 Demonstrate an ambitious vision

1 Have high expectations for what all children can achieve and ensure high standards
of provision through teaching, learning and feedback .

1 Improve and maintain staff practice across school and appropriate professional
development for all.

1 There is continuous capacity for sustainable ldagn improvement.

1 Provide a curriculum that is specifically tailored with breadth, challenge and depth
so that it meets the statutory requirements, as well the needs and interest of
children, staff and atake holders.

 Displayg 'y 2LJSy Odzf G4 dzZNE KA OK LINRY2GSa | ff
promoteslearning about how to stay healthy (emotional and mental health), safe,
keeping positive relationships and how to prevent misuse of technology.

Planning

From the longterm planning that subject leaders devise, teaching staff organise the
learning into learning journeywith stimulating and meaningful outcomes for the

OKATf RNBYd ¢KS tSIFENYAy3a O2yiSyd YIreé 0SS A
a <hool do not necessarily link every single subject together in tenuous, irrelevant
ways: if there is a purposeful link between two or more subjects/objectives that will

impact the learners positively, the liakare exploited; if not, they anot.

Long tem planning becomes more detailed in the formmaeédiumterm planning,

where teachers devise their learning objectivesiccess criteriand outcomes from

the long term planning requirements. It is the intention that tineediumterm

planning is a flexible, working document that may change as the unit progresses.

/ KIy3aS |yR FTRFLIGFGA2Yya |INB Ll2aarotsS o0SOl
interests and needs should influence thexact content/outcomes of the unit.
Providing that byhe end of an academic year all of tlwmg-term planning objectives

have been covered, teachers have the autonomy to shape the learning journeys to the
exact needs of the children.

Themediumterm planning document is structured as:

Title

Impact(s):

SoWhat/Big Idea* *please delete
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Overall outcome/Exit point:

NC Subject NC Content & Coveragacl. | Learning Coverage: L@sl. Learning Review
language functions language functions where
appropriate

Art and Design

Computing

Design and’'echnology

Geography

Healthy Mind, Healthy
Body

History

Music

P.E.

Science

Spanish (Languages)

Featherstone Promise Strands

It is from thelongterm planning into the medium term planning that we fully goian
which language functions are going to be promoted within that unit of work. Because
language acquisition and development isarea that many of our children struggle
the planning of these laguage functions is essential in helping the childten
overcome these difficultiesAcross subjects, we promote the language of:

Argument

Comparison

Deduction

Description

Evaluation

Explanation

Hypothesis

Opinion

Prediction

Retelling

Sequencing

Lessortime is explicitly given to the development of these speaking and listening skills,
which are planned hierarchically in nature from EYFS to Yed#8ix. f { Ay 3 LI2 A Yy (
fa2 SY0OSRRSR [ONRaa GKS OdaNdNily Camerdzey @ W¢
starters relevant to the lesson, which help children structure their verbal/oral
responses. We recognise that highality speaking facilitates better writing
outcomes.

To To To Do Do o Do Do o Do Do
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Implementation: The Progressive Lesson Structure

Progressive Lesson Structure

Recap

g

Teach

. v

(Review)

The implementation of our curriculum is achieved through quality first teaching, which
has a progressive structure. Each lesson begins with a recap, that usually includes the
imparting ofsomerelevant facts. These facts mean that over time, children knmose

and remember more. These facts also give opportunities for children to apply them in
later lessons, where they can be combined with other knowleblgsed learning
through the skills that are harnessed. As a knowledge/skills curriculum, we believe that
it is important to impart facts on children where appropriate. Ultimately, skills need
facts and facts need skills.

We utilise low stakes quizzing across the curriculum to ensure that children can recall

and retain the high volume of knowledge within tberriculum. These are in the form

2T WaSY2NE CflakKol0l1azQ oKSNBE OKAf RRNBYy S
can remember from recent learning as well as learning from previous terms and years.
Teachg Practiseq Apply form the bulk of the lessomd we recognise that the best
0SIFOKSNAR R2 UGKAAWeSdcYRB82aRE® XVYVSNIPL! R |
of teaching practice to ensure that the correct pitch fosters good outcomes within the
lesson.
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Teachers review the lesson to ensure thabjget-specific skills are assessed and then
this information is fed into future teaching.

Assessment
Within our daily practice, class teachers assess in a variety of formats:

1 Formative: ongoing and cyclical which allows teachers to pitch subsequentgesson
correctly; we use information from formative assessment to inform future planning
and teaching, adapting lesson plaarsd contentwhere appropriate.

O {dzYYlFGA@GSY | aylLlakK2dG 2F I LiJzLAf Qa LISN

subject at a certain timeThis form of assessment is usually in the form of a test
and will generate a score or percentatlpat can be tracked

1 Diagnostic: analysis of summative tests that identify gaps in learning so that
teachers can form relevant, wehilored intervention goups or reteach content
if there is a need.
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Rob PP M L
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Tony PP M L

Fran these methods, teachers use a bespaks&sessment tookreated by our
Assessment Leadéexampleabove. Formal data drop points occur tyearly. This
alowsOKA f RNByYy Qa LINR I NMattks and Friglishto thé sufligentl v i
tracked ensuring that no child falls behind, and, if they are identified as such, measures
can be put in place to allow for catch.Upnthe assessment tracketeachers use their
judgement from a variety of assessment methodsrrative, summative and

Ay
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diagnostic)and make a judgement about where a child is against an objective from
The National Curriculum. They do this by colouring the objective orange (not on track
for Age Related ExpectatiomsARE), green (on track for ARE)purple (at ARE).
Orange indicates to class teachers and senior leaders that something needs to be put
in place for that child so that they are coloured purple by the end of the school year.

Additionally, Featherstone staff track the progress and attainhwod children who are
identified as needing to achieve Greater Depth (@DYlaths and EnglisnNVe have
developed a separate set of objectives that are at the GD standard so that children can
make the maximum amount of progressreenindicates that the hild is on track for

GD in a certain objective whilgtirpleis given when it has been achieved.

For noncore subjects, teachers complete a table and assess children against the skills
(objectives) within that subject:

List of children who | List of children who
Subject Objectives are not ARE+ are above ARKi.e.
comments gifted) with +
comments

There are additional columns for Spring and Summer terms so that teachers can clearly
identify children who need additional support and childmho need to be stretched

on further. In the Summer, this is fed into transition meetings/conversations with the
next teacher.

These assessment methods and usethe assessment trackegnsures that high
quality, weltpitched teaching follows accurate asseent.The Assessment Leader
and Deputy Headteachewversees all of this data with an additional assessment
tracker to provide an overview of the whole schaalo child is missed.

Celebration of Excellence and Effort

The expectation is that all childnebehave at Featherstone and demonstrate the
positive values all day, every day. When children meet and exceed the expectations in
school, we celebrate their excellence and effort through different ways:

1 Zone Boardg A teacher/teaching assistant may decide that children have been
spotted doing so well that their name is moved up the zones on the zone board to
bronze, then silver, then gold and in exceptional circumstances to platinum.
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Rewards are given out in posas children move up the ladder colours. If a child

NEIF OKSa WtftlldAydzyzQ (KSe KIFI@S GKS 21321
Teacher and to earn ten house points for their house. At the end of the week,
children who have remained on green or highell be awarded with half an hour

of Enrichment Time.

1 Twitter ¢ Teachers use Twitter to post good examples of work to our parent
community.

f Good Work Assemblg2 KSNBE OKAf RNBYy Qa aetNidatestate 2 F |
' 61 NRSR Ay CNA BmByQrclassrchidrén2oNdve their work
recognised and celebrated.

1 House Pointg; Featherstone Primary School operates a house system. Our houses
are Phoenix (red), Pegasus (yellow), Unicorn (blue) and Griffin (green). All pupils
join a house \Wen they enter in Reception. House points are earnt through good
behaviour, meeting expectations well and producing work of a high quality. Any
house points earnt count towards the half termly and yearly treat. At the end of
each half term, a small treawill be earnt by each child in the house who has
collected the most house points. At the end of the year the house that has earnt
the most house points from September to July will have earnt a larger treat.

House points are at the core of our teaching, learning and behaviour approaches and,
as such, each house is led by one house cagtaim individual who really embodies
and lives by all of ouexpectations and values, going above and beyond them on a
daily basis. The aim is to inspire and motivate members of their houses to replicate
their outstanding behaviour and morals.

As part of a meaningful and purposeful learning journey, and to help set children up
for wider life skills, all children at the end oaf Five are invited and encouraged to
formally apply for the role of house captain, via an application form and job
description, and then attend an interview. This process is fair and robust and allows
children the opportunity to experience real learningth a purposeful outcome.

Pupil Voice

Seeking the views of children is vital because it gains a comprehensivehddd
focused insight into the curriculum that we deliver and the school that they attend.
Since the school and its curriculum is, ultimgtefor the benefit of the children,
hearing their thoughts, views and opinions will allow us as staff to reflect upon the
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findings and, where needed, make adaptations or changes or seek to conduct further
pupil voice research.

Conducting pupil voice resezh will usually have a focus, for example, curriculum
subject(s), teaching, learning, behaviour or lunchtimes. Children will speak to the
relevant staff members and give their thoughts, often to a range ofgetequestions.

The results of pupil voices earshared with staff as necessary to feedfard into
school improvement.

Values

VALUES-BASED EDUCATION _ _
Featherstone Primary School psoud to

be a Valueshased school.We were
recognised as providing children with an
excellent Valuedased Education (VDN
June 2021 and we achieved the VbE
Quality Mark to celebrate our work!

This Certificate is awarded to In order to give our children the
opportunity to thrive socially, morally,
personally and culturally, we underpin our

on achieving the practice with eleven carefullghosen
Quality Mark as a Values-based School Values.

Featherstone Primary School

N Mol In choosing ouWalues, we consulted with
Dr Neil Hawkes Date .

o children, parents, all staff and governors to
ensure that the final Values reflected the

M needs of our children.

QUALITY MARK AWARD Each Value is studied-@tepth during one
month: it is introduced and worked upon

in-class and then consolidated amxtended in Key Stage Collective Worship. The

+ fdzSa NS y20G 2dzaid Gl daAKad Ay WwW2yS 2FFQ
Curriculum time during Healthy Mind, Healthy Body lessons, they are linked
throughout the curriculum, especially through PSHE BREdas well as through daily

school life. For us, our Values are not just words or lessons, they are genuine lived
experiences for the pupils.



In actively teaching and promoting our Values, we aim for our children to develop into
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well-rounded individualsvho care for themselves, others and society. Our eleven

Values are:
Month Value
September Respect
October Diversity
November Friendliness
December Honesty
January Seltdiscipline
February Trust
March Cooperation
April Patience
May Seltbelief
June Courtesy
July Aspiration

These eleven values complement the work that we complete on the Fundamental
British Values (also through HMHB).

Conclusion

purposeful

Teachers and leaders at Featherstone Primary
School are immensely proud of the curriculum that
we have designed. Children enjoy and progress in
a broad and balanced curriculum that promotes
and exciting academic
enrichment experiencesand fosters a healthy
mind and bodyLearning is welplanned taught by
top-notch teachers, accurately assessed and
robustly monitored to ensure that children at Featherstone Primary School have the
best possible primary school experience.

learning,

Do come and wit us to see this in action; you are most welcome.



Progression,
Seqguencing
and End Points
Across the

Curriculum
o> []
- @ %
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Art and Design

Art and Design at Featherstone
allows children to creatively express
themselves by harnessing ideas that
they themselves may already have
whilst taking inspiration from some
of the great artists, designers and
architectsthat have lived. Children
are engaged and inspired from this
balance of freedom of expression and artwork that is already in the public domain.

Art and Design objectives and outcomes, like all subjects, form part of meaningful and
relevant learning journeys. Teaching the statutory knowledge, skills and
understanding of Art and Design results in Featherstone children being equipped with:

Knowledge of a range of materials
of colours, patterns, textures, lines, shapes, forms and space
of a range of artists, craft makerarchitectsand designers
Skills Creativity and imaginatiowithin completed artwork
Developing ideaand communicating them visually
Experimenting with ideas

Working with others to gain insight and give/receive feedbacl
Improving own learning acting upon advice and feedback
Mastering techniques of painting, collage, sculpture, draw
print, textiles,digital media

Understanding | Critical thinking, including:

1 sharing/ developmentof ideas

1 evaluation

1 comparison




